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Abstract 

Education methods are one of the most significant topics today, the main purpose of which is to 

find new solutions to improve the quality of learning. Iran's educational structures have not 

changed much in recent decades and one of the main reasons is the unfamiliarity of professors 

with new teaching methods. Iranian architecture education, similar to other sciences, is 

associated with its own problems and complexities. To conduct this research, via an inductive 

analysis of theoretical content, primary, various methods of teaching, review and theoretical and 

practical classification have been done, then each in two categories, including methods and 

practical solutions, is modeled and the content framework of their constituents is specified. In the 

method section, our goal is to determine the general framework for the formation of its thematic 

content in terms of the intended educational method. In the process option, the application and 

the procedure of using the mentioned method and possible tools in that educational process are 

specified. In the next step, the selected cases have been comparatively evaluated based on the 

effective criteria in Iranian architectural education, with the aim of finding possible potentials for 

future research. Finally, after the theoretical analysis of educational methods with effective 

structural criteria many potentials have been identified, among which the problem-based method 

is one of the valid solutions; however, an accurate evaluation of each category requires further 

research. 

Research aims: 

1. Examining the types and methods of education and the conditions of their use. 

2. Analysis of theoretical and practical teaching methods and understanding of methodological 

frameworks in architecture. 



Research questions: 

1. What are the types and methods of education in the structure of Iran's educational system? 

2. What methods and structures are applied in teaching architecture in Iran? 

Keywords: architectural education, structural methods and criteria, practical and theoretical 

education. 

 

Introduction  

Architecture is one of the applied sciences that is constantly evolving in Iran and the world in 

terms of study and teaching methods. Studies show that architecture education in the world is 

divided into two categories of classical (traditional) and modern structure; The first example is 

the French School of Fine Arts and the latter the student-teacher system in Iran. The threshold of 

the second type dates back to the founding of the German Bacchus School, where many efforts 

were made to improve the educational process of teaching art and architecture. Scientific 

research and evaluation of architectural education has begun over the past few decades, and with 

it, new processes and perspectives for the promotion of architecture have been introduced. One 

of the most common of these educational methods in Iran and other parts of the world is the use 

of visits and scientific excursions. Students are generally encouraged to visit the sites in the field 

and to design in order to observe various phenomena through the built environment. 

Unfortunately, research shows that these visits and exercises are not thoughtful and are not based 

on a structural research plan. This simple example is one of the main strategies used in 

architectural education. One of the main issues to note in educational systems is the gap between 

theory and practice and the lack of application of knowledge. A limited number of instructors 

can claim that their teaching has been substantially validated through educational research. One 

of the biggest weaknesses is the type and method of training as in many parts of the world, 

including Iran, education is based on oral presentation. 

Regarding the background of the present study, it should be said that an independent work with 

this title has not been written so far, nonetheless, some works have studied the issue of education 

in architecture in Iran. Nabih (2010) says in this regard: architecture education programs are 



based on lectures, the tendency to leave the workshop and students' denial of using the 

knowledge acquired by themselves (Nabih, 2010: 90). Accordingly, different educational 

methods have been introduced to improve the quality of education and eliminate its weaknesses; 

one of these general structures introduced is active learning, in which the process of student 

participation in activities is considered. In this strategy, students are activated with projects, and 

they are encouraged to reflect individual concepts and their application; hence, passive learning 

by listening to lectures is not the best way to teach optimally (Khalifa, 2017: 26, 27). Instructors 

need to be familiar with a variety of methods of teaching architecture to use new strategies to 

improve the quality of student education; especially in the modern era where research and 

technology advances introduce new principles every day and the system and standards of 

education in Iran requires up-to-date procedures and introduction of new approaches. The 

present study intends to investigate the methods and structural types of architectural education in 

Iran and their nature based on qualitative and quantitative data. 

Conclusion 

Since the modernization of the educational system in Iran, learning methods have undergone 

many changes. These changes have sought to optimize learning and improve its quality. Due to 

the passage of time and cultural and scientific changes, it is necessary to review and improve the 

educational methods in architecture education in order to create both new scientific perspectives 

and the connection between theoretical and practical courses. In the last few decades, many 

research has been done in the field of architectural education; nevertheless, many professors and 

students are unfamiliar with the framework and potential of these methods. In this research, an 

attempt has been made to analyze a number of the educational methods and strategies proposed 

in the past few decades in order to find a more logical and practical view. There are many criteria 

for choosing an educational method. Researchers such as Cole (1981) have divided these criteria 

into audiences, subject matter, intended change, need, time, and method availability (Cole, 1981: 

29). Balachandran (2011) defines the environment, society, emotions, and the psychology of 

learning as determinants of method (Balachandran, 2011: 15). In Table (2), based on these and 

the personal experience of researchers in Iranian universities, factors such as budget, group and 

individual activities, tools needed and time required for implementation in educational systems 



(including Iran), on the evaluation of educational methods in architecture are noted, categorized 

and compared. 

According to the summaries of Table (2), each of the teaching methods has its own 

characteristics. In education processes in Iran, one of the first determining factors in education is 

its costs. If a method or tool has high costs, in many free and non-profit universities, it will not 

be possible to do so due to university budgets; Of course, this criterion is very dissimilar in terms 

of academic policies. By standard, theoretical methods are inexpensive, and practical methods 

may have moderate and higher costs. The next important factor is the tools used, some of which 

are listed in the table and can be very extensive depending on the creativity of the teacher and the 

available facilities. In general, problem-based teaching methods are the most problematic; But 

according to extensive research, many researchers such as Salama are the most productive option 

in education, especially architecture education; however, accurate assessment of the potential of 

using any of these educational strategies in Iran requires several structural studies. Achieving the 

dominant style of students in order to plan educational in line with its characteristics, will cause 

the neglect of other learners with different styles. It is necessary to study the students 

individually and plan the educational strategies uniquely (Sadat Hosseini, Flamaki and Hojjat, 

2019: 137). As a result, depending on the teacher's ability and available facilities, professors 

need to use their appropriate strategies and methods to expand and increase potential in the 

classroom to further enhance the quality and perceptual efficiency of students. 
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